GENERIC SECONDARY CYCLE 1 ENRICHED ENGLISH AS A SECOND LANGUAGE (EESL) RUBRICS


C1 INTERACTS ORALLY IN ENGLISH
	CRITERIA
	A

Advanced competency development
	B

Thorough competency development
	C

Acceptable competency development
	D

Partial competency development
	E
Minimal competency development

	Participation in oral interaction


	Always speaks English in both spontaneous and structured situations.
Consistently contributes to interaction.
Shares ideas and opinions spontaneously and reacts to what others say.
Understands classroom discussion

without difficulty.
	Often speaks English in spontaneous situations and always speaks English in structured situations.

Contributes to interaction most of the time.

In turn, shares ideas and opinions and reacts to what others say.
Understands most spoken language,

including classroom discussion.
	Sometimes speaks English in spontaneous situations and often speaks English in structured situations.

Participates in discussion once it’s started.

With prompting, shares ideas and opinions and reacts to what others say.

Understands classroom discussions with repetition, rephrasing, and clarification.
	Rarely speaks English in spontaneous situations and sometimes speaks English in structured situations.

Rarely participates in discussion.
Rarely shares ideas and opinions and rarely reacts to what others say.
Understands simple sentences

in sustained conversation; requires repetition.
	Never speaks English in spontaneous situations and very rarely speaks English in structured situations.

Does not contribute to interaction or impedes discussion. 

Never shares ideas and opinions and never reacts to what others say.
Understands words and phrases;
requires repetition.

	Content of the message

	Message is always pertinent to the topic, the purpose and the audience.

All the content of the message is coherent.

Spontaneously elaborates on own ideas.
Content is rich; ideas/viewpoints developed with elaboration and detail.
	Message is often pertinent to the topic, the purpose and the audience.

Most of the content of the message is coherent.

Elaborates on own ideas in turn.
Content is appropriate; ideas/viewpoints adequately developed with some elaboration and detail.
	Message is often pertinent to the topic and sometimes to the purpose and the audience with some interpretation.

Most of the content of the message is coherent, but some parts need particular attention.

Elaborates on own ideas with prompting.

Content is somewhat adequate and mostly appropriate; basic ideas/viewpoints expressed but very little elaboration or detail.
	Message is sometimes pertinent to the topic with a lot of interpretation, but rarely to the purpose and the audience.

Some parts of the message are coherent, but many parts need particular attention.

Rarely elaborates on own ideas.
Content is frequently undeveloped and/or somewhat repetitive.
	Message is rarely pertinent to the topic, the purpose or the audience and requires a lot of interpretation.
Little of the content of the message is coherent and many parts need particular attention.

Never elaborates on own ideas.
Content is undeveloped and repetitive.

	Articulation of the message

	Speech sustained throughout with few pauses or stumbling.
Uses extensive vocabulary.

Consistently uses correct sentence structure. Uses some complex sentence structures and many idiomatic expressions.
Pronunciation is clear.
	Speech sustained most of the time; some hesitation, but manages to continue and complete thoughts.

Uses varied vocabulary.

Often uses correct sentence structure. Uses some complex sentence structures and some idiomatic expressions.
Pronunciation does not interfere with communication.
	Speech choppy and/or slow with frequent pauses; few incomplete thoughts; some sustained speech.

Uses adequate vocabulary; some

word usage irregularities.

Sometimes uses correct sentence structure. Uses a few complex sentence structures and a few idiomatic expressions.
Pronunciation may occasionally interfere with communication.
	Speech halting and uneven with long pauses; incomplete thoughts; little  sustained speech.

Uses functional vocabulary only.

Rarely uses correct sentence structure. Uses no complex sentence structures and a few simple idiomatic expressions.
Pronunciation frequently interferes with communication.
	Speech halting and uneven with long pauses; many incomplete thoughts; no sustained speech.
Uses limited vocabulary.

Never uses correct sentence structure. Uses no complex sentence structures and no idiomatic expressions.
Pronunciation unclear; despite particular attention, is not understood. 

	Use of strategies and resources *

(FEEDBACK ONLY)

	Uses targeted strategies autonomously.

Uses provided resources autonomously.
	Uses targeted strategies autonomously and sometimes with support.

Uses provided resources autonomously and sometimes with support.
	Uses targeted strategies with support from peers and the teacher.

Uses provided resources with support from peers and the teacher.
	Rarely uses targeted strategies.

Rarely uses provided resources.
	Never uses targeted strategies.

Never uses provided resources.


IMPORTANT - Please note that since these rubrics are generic in nature for the entire Secondary Cycle One, it is up to the teacher to adjust the level of complexity of the different tasks in the learning

                         and evaluation situations and evaluation situations to correspond to the student’s expected level of competency development.
C2 REINVESTS UNDERSTANDING OF TEXTS
	CRITERIA
	A

Advanced competency development
	B

Thorough competency development
	C

Acceptable competency development
	D

Partial competency development
	E

Minimal competency development

	Response process

(KNOWLEDGE)

	Consistently perseveres in trying to understand texts.
Makes personal links to many aspects of texts.

Shares many personal responses (appropriate thoughts, feelings, opinions) to texts.

Always keeps an open mind to others’ responses.
	Makes a lot of effort in trying to understand texts.
Makes personal links to some aspects of texts.

Shares some personal responses (appropriate thoughts, feelings, opinions) to texts.

Often keeps an open mind to others’ responses.
	Makes some effort in trying to understand texts.

Makes personal links to one or two aspects of texts.

Shares few personal responses (appropriate thoughts, feelings, opinions) to texts.

Sometimes keeps an open mind to others’ responses.
	Makes limited effort in trying to understand texts.

Makes inappropriate personal links to texts.

Shares inappropriate personal responses (thoughts, feelings, opinions) to texts.

Rarely keeps an open mind to others’ responses.
	Makes no effort in trying to understand texts.

Doesn’t make personal links to texts.

Never shares personal responses (thoughts, feelings, opinions) to texts.

Never keeps an open mind to others’ responses.

	Evidence of understanding of texts through the response process
	Demonstrates understanding of overall meaning of texts and of all the key elements of texts.
	Demonstrates understanding of overall meaning of texts and of most of the key elements of texts.
	Demonstrates some understanding of overall meaning of texts and of some of the key elements of texts.
	Demonstrates limited understanding of overall meaning of texts and of few of the key elements of texts.
	Demonstrates no evidence of understanding of overall meaning of texts and of very few, if any of the key elements of texts.

	Use of knowledge from texts in a reinvestment task


	Always selects the appropriate information/language from texts.
Reuses all the necessary ideas from texts.

Always supports answers/arguments/

opinions with appropriate direct links to texts.

Always recognizes the internal/external features of texts.

Respects all the requirements of the task.


	Often selects the appropriate information/language from texts.

Reuses many of the necessary ideas from texts.

Often supports answers/arguments/

opinions with appropriate direct links to texts.

Often recognizes the internal/external features of texts.

Respects many requirements of the task.
	Sometimes selects the appropriate information/language from texts.

Reuses some of the necessary ideas from texts.

Sometimes supports answers/arguments/

opinions with appropriate direct links to texts.
Sometimes recognizes the internal/external features of texts.

Respects some requirements of the task.
	Rarely selects the appropriate information/language from texts.

Reuses few ideas from texts. Ideas are not necessarily relevant.
Rarely supports answers/arguments/

opinions with appropriate direct links to texts.
Rarely recognizes the internal/external features of texts.

Respects few requirements of the task.
	Selects inappropriate information/language from texts.

Doesn’t reuse any ideas from texts.

Never supports answers/arguments/

opinions with appropriate direct links to texts.
Never recognizes the internal/external features of texts.

Respects almost none of the requirements of the task.

	Use of strategies and resources *

(explore, connect and generalize; construct meaning and plan/carry out reinvestment tasks)

(FEEDBACK ONLY)

	Uses targeted strategies autonomously.

Uses provided resources autonomously.
	Uses targeted strategies autonomously and sometimes with support.

Uses provided resources autonomously and sometimes with support.
	Uses targeted strategies with support from peers and the teacher.

Uses provided resources with support from peers and the teacher.
	Rarely uses targeted strategies.

Rarely uses provided resources.
	Never uses targeted strategies.

Never uses provided resources.


IMPORTANT - Please note that since these rubrics are generic in nature for the entire Secondary Cycle One, it is up to the teacher to adjust the level of complexity of the different tasks in the learning

                         and evaluation situations and evaluation situations to correspond to the student’s expected level of competency development.
C3 WRITES AND PRODUCES TEXTS
	CRITERIA
	A

Advanced competency development
	B

Thorough competency development
	C

Acceptable competency development
	D

Partial competency development
	E

Minimal competency development

	Writing/production processes
(KNOWLEDGE)
	Efficiently follows and/or adapts all the steps of the processes when required.
Shares ideas/opinions spontaneously.

Always keeps an open mind to others’ viewpoints.

Takes many risks with language. *
	Efficiently follows and/or adapts most steps of the processes when required.
Shares ideas/opinions in turn.

Often keeps an open mind to others’ viewpoints.

Takes some risks with language. *
	Fairly efficiently follows and/or adapts some steps of the processes when required.
Shares ideas/opinions with prompting.

Sometimes keeps an open mind to others’ viewpoints.

Takes a few risks with language. *
	Inefficiently follows and/or adapts few steps of the processes when required.
Rarely shares ideas/opinions.

Rarely keeps an open mind to others’ viewpoints.

Takes very few risks with language. *
	Does not follow and/or adapt the steps of the processes when required.
Never shares ideas/opinions.

Never keeps an open mind to others’ viewpoints.

Doesn’t take risks with language. *

	Content of the message

	Message is always pertinent to the topic, the purpose and the audience.

Ideas are always well-organized.

All the ideas in the message are coherent.

Content is rich; ideas/viewpoints developed with elaboration and detail.
Writes or produces texts that correspond to all the requirements of the task.
	Message is often pertinent to the topic, the purpose and the audience.

Ideas are often well-organized.
Most of the ideas in the message are coherent.

Content is appropriate; ideas/viewpoints adequately developed with some elaboration and detail.

Writes or produces texts that correspond to most of the requirements of the task.
	Message is often pertinent to the topic and sometimes to the purpose and the audience with some interpretation.

Ideas are sometimes well-organized.

Most of the ideas in the message are coherent, but some need particular attention.
Content is somewhat adequate and mostly appropriate; basic ideas/viewpoints expressed, but very little elaboration or detail.

Writes or produces texts that correspond to some of the requirements of the task.
	Message is sometimes pertinent to the topic, but rarely to the purpose and the audience with a lot of interpretation.
Ideas are rarely well-organized.

Some of the ideas in the message are coherent, but many need particular attention.

Content is frequently undeveloped and/or somewhat repetitive.

Writes or produces texts that correspond to few of the requirements of the task.
	Message is rarely pertinent to the topic, the purpose and the audience and/or requires a lot of interpretation.
Ideas are never well-organized.
Few of the ideas in the message are coherent and many need particular attention.

Content is undeveloped and repetitive.

Writes or produces texts that correspond to very few or none of the requirements of the task.

	Formulation of the message
	Consistently uses accurate expanded language repertoire (vocabulary, functional language and language conventions (word order, agreement, word form, spelling, capitalization and punctuation)).
Consistently uses correct sentence structure. Often uses complex sentence structures with few errors that do not impede understanding.
Message is always clear.
Always uses appropriate text components/
text features.
Always uses elements of style (voice/tone, register, vocabulary, etc.).
	Often uses accurate varied language repertoire (vocabulary, functional language and language conventions (word order, agreement, word form, spelling, capitalization and punctuation)).

Often uses correct sentence structure. Uses some complex sentence structures with some errors that do not impede understanding.
Message is clear most of the time.

Often uses appropriate text components/

text features.
Often uses elements of style (voice/tone, register, vocabulary, etc.).
	Sometimes uses accurate varied language repertoire (vocabulary, functional language and language conventions (word order, agreement, word form, spelling, capitalization and punctuation)).

Often uses correct sentence structure. Uses a few complex sentence structures with some errors that do not impede understanding.
Message is somewhat clear, but some parts need interpretation.

Sometimes uses appropriate text components/text features.
Sometimes uses elements of style (voice/tone, register, vocabulary, etc.).
	Rarely uses accurate language repertoire (vocabulary, functional language and language conventions (word order, agreement, word form, spelling, capitalization and punctuation)).

Uses simple sentence structure with errors that impede understanding.
Some parts of the message require a lot of interpretation or impede understanding.
Rarely uses appropriate text components/

text features.
Rarely uses elements of style (voice/tone, register, vocabulary, etc.).
	Never uses accurate language repertoire (vocabulary, functional language and language conventions (word order, agreement, word form, spelling, capitalization and punctuation).

Uses simple sentence structure with many errors that impede understanding.
Most parts (or all) of the message need a lot of interpretation or impede understanding.

Almost never or never uses appropriate text components/text features.
Never uses elements of style (voice/tone, register, vocabulary, etc.).

	Use of strategies and resources *

(prepare, write, revise,

edit and publish)

(FEEDBACK ONLY)

	Uses targeted strategies autonomously.

Uses provided resources autonomously.
	Uses targeted strategies autonomously and sometimes with support.

Uses provided resources autonomously and sometimes with support.
	Uses targeted strategies with support from peers and the teacher.

Uses provided resources with support from peers and the teacher.
	Rarely uses targeted strategies.

Rarely uses provided resources.
	Never uses targeted strategies.

Never uses provided resources.


IMPORTANT - Please note that since these rubrics are generic in nature for the entire Secondary Cycle One, it is up to the teacher to adjust the level of complexity of the different tasks in the learning and evaluation

                         situations and evaluation situations to correspond to the student’s expected level of competency development.

Internal features of a text :		-topic/information				Text components :	-scenes		-rhyme


				-language							-frames		-title/subtitles


				-text components							-character	-etc.





External features of a text :		-purpose


				-audience


				-culture





Internal features of a text :		-topic/information		External features of a text :	          -purpose		Text components :	-scenes		-rhyme


				-language					          -audience 					-frames		-title/subtitles


				-text components					          -culture					-character	-etc.
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